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Preface 



Ihis report is one in a series on the work of the European CXmnminity's 
second Action Erograimne (1983-1987) on the Transition frxan education 
to adult and workirg life, vMch was based on a Resolution agreed by 
the Council and Ministers of Educatim in July 1982, callir^ for ac- 
tion to assist Meinber States to develop their policies for young peo- 
ple between 14 and 18 years of age. Ihe Prograintte's 30 pilot projects 
were widely spread across Europe, each of them designated by the 
rational authorities ai>d jointly financed by the Ccsnraission. Hundreds 
of schools, vocation training institutes axd other institutions took 
part. 

Gender equality was not aiaong the Prograinrna's priority theites set out 
in the 1982 Resolution. But it was nonetheless adopted as a working 
theme by mary pilot projects, in accordance with the Ocaranission's 
policy of prorotii^ ccranitment to geixSer equality throu^ all the 
Prograiranes vMch it funds - in additicxi to its Special Action Pro- 
gramme on equal opportunities in education, adopted in June, 1985. 

Links were also forged by pilot projects with the CDcnimission's Women's 
Bureau and the Eurc^)ean Centre for the Development of Vocational 
Training (CEDEPOP) . staff fran projects were invited to participate in 
European-level conferences and meetings of national education and 
training r^resentatives. 

Gender equality was also the theme of one of the five European confer- 
ences organised in 1987 to disseminate the outocanes of the Prograinme 
to policy-makers in the twelve VSenter States. Ihis conference, held at 
Gilleleje, Denmark on 15-18 September 1987, at the invitation of the 
Danish Government, was significant not only for helping to disseminate 
the projects' ejq^erience, but also for crystallisii^ the inportant 
policy inessages vMch appear as Chapter 6 of this report. 
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About this report 



The reports so far published in this series hav3 focused on different 
aspects of the school '•s role in pr^aring ycung people for adult and 
working life, such as the guidance process, the school's relations 
with the outside world aid industry and the role of assessment.^ 
Ihijs report is about the particular problems faced by girls and young 
wcraen at this stage. 

Ihe r^x)rt begins with a brief descriptioai of vhat these special prob- 
lems are. i^wareness of the nature of existirg discrimination against, 
and pressures on, young wanen is an essential starting-point for coun- 
teracting them, accojrding to the e3q)erience gained in the Transition 
Progranane in this area. 

Chapters 2-5 analyse different responses by the pilot projects to 
these problems. Because their actions were normally an integral part 
of their broader response to social/econcmic changes or new demands on 
schools, they are arranged here according to the broad fields of 
activity in ^Mch their gender equality action was located: 

• forging closer links between schools and the eocnctaic world, in- 
clxiding the developnaent and inpleraentatioei of more varied forms of 
work e>?)erienoa, the use of the world of work as a learning resource, 
and initiatives to foster a more pro-active and "entrepreneurial" 
spirit among young people and in the schools {Ct^apter 2) ; 

9 action to meet new Deeds in the field of guidance and counselling 
(Ch25rt:er 3) ; 



* For a full list of titles, write to the addreaq on the cover of 
this r&port. 
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• ac±ic3n designed to occSbat f ailvire and prcvide fairer opportunities 
to Icwer-attaining and disadvantaged young people (Chapter 4) ; and 

• action to help teachers to cope with the new tasks and new roles 
they have to f^iLfil (Chapter 5) . 

Chapter 6 sets cx± the coaxiLusians that have been drawn frm this ex- 
perience, for the further developaent of gender equality policies and 
action in education and traiining. 

It should be noted that i52iny ideas and suggestions frm the pilot 
projects were also included in "An Action Handbook: how to inplement 
gender equality*'* published by the Ocramission in 1985, and addressed 
to teachers, administratca^, publishers and parents, with SQ»rate 
sections on primary schools, seocndary schools, the transition years, 
and teacher training issues. 



* National editions wem subsequently published in Ireland and the 
Netherlands on the basis of the CXranission's version. 



1. Problems arxi inplications 



The startmg-point for the pilot projects vAio worked on the theme of 
gender equality was their concern that equality of opportunity for 
wcaaen is still far fraa being achieved. Hiou^ wanen have made iirpor- 
tant strides in the past 10 years, particularly in entry to profes- 
sional, administrative and technical posts and in managerial positions, 
the majority are still concentrated in traditional occipations - that 
is to say in low-paid jobs in low-payirg industries. The differential 
between men's and voaen's earnings remains constant. 

Althou^ lil^-service is paid, in every country and at almost every 
level, to the principle of equality of opportunity, the reality is of 
widespread xmawareness or indiffeirence to this continuing inequality. 
It forms the bacikground to the more specific problems vMch girls face 
in school. 

Equally inoportant, and equally easily overlodkad, are the differences 
in self-percqption of girls and beys by the time they arrive in their 
"transition" years, say at age 14. These differences are not the re- 
sult of some "natural" difference between boys and girls, but of con- 
ditioning in childhood and adolescence. Socialisation into a female 
sex role limits girls' achievements and occi:5>ational aspirations. The 
attitude that a vonan*s place is in the hccoe, and a xnan's primary role 
is to provide eoononic si?3port by pursuing a careta:, still has a strong 
influence on boys' and girls' ejqjerience of transition. The vocational 
paths chosen by young VKxasn as a result of this narrwing socialisa- 
tion process confine them to the margins of the labour market. 

Even now, practice in schools too often reinforces such sex-st.ereo- 
typing instead of reducing it. Many teachers are not conscious hew 
much sex discrimnation there is in their school or that steps could 
be taken to conbat it. The content of curricula, and the way they are 
offered to girls and boys, and the process of educational and voca- 
tional guidance, often do little to help redress girls' disadvantages. 
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and may increase them. Even vAiere girls cxoitinue into post-^xarpulsory 
courses, for instance, they are too often discouraged fran enterirg 
technical/vocationa]. courses and channelled into general education and 
academic subjects, even thcugh these say be unsuitable for them. 

Ihe labour market 

In broad tenns, the realities facing girls as they move towards the 
labour market in the 1980s can be summarised in terms of: 

• a greater likelihood of full-time enplqyment, ratlier than part- 
time as has been the pattern for most wctnen in the past; 

• later, rather than earlier, marriage and child-bearing; and 

• a greater likelihood of working not just vp to the period of 
child-rearing, but throu^ and afterwards also. 

There is also a trend tcwards smaller families; and there are many 
more families with two wage-earners, and more female heads of family, 
than in the past. 

Ihe inplications of these trends are far-readaii^ and fundamental in 
terms of young wcoven's educational and trainir^ needs. Basically they 
inoply that young wcaaen neisd to be prepared for a la^er workii^ life 
than hitherto. They need to be helped to gain access to X'^ocational 
training that will permit, and reward appropriately, their sustained 
participation in the labour force. They neoi to be helped also to 
develop the kind of confidence and assertiveness which they will need, 
to articulate their views, needs and ri^ts, once they are in eitploy- 
ment. Curricula, guidance arrangements, and schemes to intrxDduce yourg 
people to the world of work, e.g. throu^ work e^q^erience, need to be 
planned accordingly. 

Current charges in the diaracter of the labour market itself, away 
frail large-scale, traditiomlly organised, industries towards a great- 
er diversity of size of firms, of types of employment contract and 
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training is inca^easingly being related, at policy level, to future 
ecancGiic developroent prospects. Widening girls* c^^ortunities in voca- 
tional training needs to fom part of sucSi policy thinking, if it is 
to hacve long-tem valvie. C3or-ardinatod action, at local level, between 
eirplqyers willing to give girls equal enplqyinent, those in charge of 
vocational training who can relate t^pes of training to enplqyinent 
prospects, and those in the sdhool v4io can influence girls towards 
suitable educational/vocational training - this is the type of cocx^er- 
ted action to vAiich nuch of this report points, and vSiich is needed if 
substantial progress is to be aciiievBd. 

Disadvantage 

Two problesoQs at school level which deserve particular attention: early 
drcp-cut, and the position of girls fran ethnic minority families. 

Many ycung people - far too many - drop out of school at, or before, 
the end of ocqoulsory schooling. In sccaa countries these inclvde girls 
who are propelled by a combination of disadvantage and failtire not 
just to drop cut of school but to beocrae teenage parents. Pregnancy 
is, in fact, a noticeable cause, in such countries, of early drop-out 
by girls, with the result that they then 

• are less likely to have the skills which eaaoployers are askinc/ for; 

• take cn the additional burden of family responsibilities; 

• can camand only low pay, in which case they may be better off 
staying on social welfare rather than finding a job, especially if the 
cost of child-care has to be borne out of a lew wage; 

• have more limited participation in the woricforce. The less skill 
ard e>$)erience they acquire, the more difficult it is for than to pro- 
gress in it; 

• beocme trafped into a q/cle of disadvantage from which it requires 
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enomcfus effort to esca^^e and in vMch their chilcVchildren are also 
trapped. 

Extra effort neads to bs made to provide attractive educational and 
ocdqpational alternatives to encourage them to postpone parenthood, 
until at least they have ccnpleted vocational training* 

Girls frxm ethnic minorities face similar patterns of racial discrimi- 
nation as their male peers, but in addition are subject to discrimina- 
tion on grounds of sex because 

• they must conform to the cultural expectations of their cwn eth- 
nic backgrxxmd, for lAiich the opportunity system in the host culture 
makes no pravision at all; 

• they cannot play the "emancipated" wcanen of their host culture, 
so they have a problem in vttilising those cfportunities which do 
exist. 

In designing education and training provision for young wcsnen, these 
additional dimensions have also to be considered if a more equal dis- 
tribution of opportunities is to be created. 

Hie importance of national policy 

Ihe under-acJiievement of many girls, their iinder^r^resentation in 
large areas of the labour market and their greater vulnerability to 
iBieicplqyment are serious problems. Yet it was clear that the interest 
in, aixi concern for, these ixisues varied greatly between pilot pro- 
jects. 

For soae, gender equality issues were a centrcil c±)jective and large- 
scale initiatives "were undertaken; in others, gender equality was in- 
troduced in small, but nonetheless, significant ways; and in a number 
of projects, geryier equality did not feature at all in either their 
aims or practices. 
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It is significant that the projects \Mch were most active were those 
in Member States viiere there was strong policy si^^port for gender ini-- 
tiatives at national level. VJhare little support was forthocmir^ firm 
national ministries, projects' interest was equally lew. Sixce gender 
equality was not mentioned in the Resolxition and even thoc^ it was 
put forward by the Oanmissicxi as a relevant theme area, those projects 
which were not enocuraged and si^^wrtad by national policies, devoted 
little time or resources to it. 

On the other hand, the PrograMne shewed how, with a stror^ policy 
impetus, gender equality initiatives in research and develcproent pro- 
jects for ycxcrig people iii transition do lead to significant action, 
which wculd not otherwise have taken place. Ohe inplication for 
policy, as suggested in Chapter 6, is that stror^er action is needed, 
at national and other levels, to ensure that projects of this Idxxi are 
pressed, and reqiiired, to develop a gender equality dimension. 
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2. Gender equality and sdhool-industry linking 



CSLoser linte between schools and industry, or the eoancmic world, are 
increasingly seen as an ^sential part of prg»ring young people for 
the vjorld of work. Transition project actions developed a variety ol 
administrative laechanisms for developing and operating such links, and 
used them to provide work experience plaoegoaent schejoaes, and to enable 
them to draw on the world of work as a learning rescxax^e, and to 
introduce learning es^jerienoes of various kinds \(Aiich fostered a more 
pro-active and "entrepreneurial" ^irit among young people, and among 
teachers. 

Care ij needed in the design and developraent of these actions in re- 
latirai to gex^der equality. Both direct and indirect discrimination 
against wonoen operate in the economic world and in labour markets. 
Without positive action, linking activities nay siriply serve to re- 
inforce gender stereotypes and to limit even further girls' vocational 
choices. 

Work experience schemes 

Work e3q)erienoe schfiaooes, for example, rieed to be desigrod in such a 
way as to give girls the opportunity to see and ^^xperierice working 
life in areas v4iich are not traditionally female: and vice versa, for 
boyst 

It is often the practice to let young people choose for themselves the 
t^pe and location of their work e3?)erienoe where the organisation and 
availability of placements locally permits. But the projects frequent- 
ly reported that, given this choice, both girls and boys tended to 
make traditional choices. 

Tm strategies were tried in the projects to overocfloae this problem. 
The project in Castlemilk (UK 28) introduced single-sex meetings for 
girls to discuss their choice of woric placement. 
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The pr^essure cr. girls to cxxiform to traditional roles is visually found 
to be greater v4i£2n boys are present. In girl-only groips, there is 
freer discussion of fears and hopes, aspirations and insecurities, 
without fear of ridicule fixin their male peers. 

The second strategy, used in the Manch^ter (UK 27) project was to 
reniove the element of choice and to make it ccupulsory for girls and 
boys to inclxxJe at least one work e>?)erienoe placement designated as 
"non-traditional" for th^ir sex. This second strategy was not only 
beneficial to girls, btfc also to boys, since it helped to broaden 
their vocational horizons by opening them vp to non-traditional ex- 
periences in the world of work. 



NQn-traditional yaark experi.encse Box 1 

Projects in Ireland (IRTi 17, 18) , the Uhited Kingdom (UK 27, 28) , 
and Denmark (EK 3) developed non-traditional work e3q)erience 
courses for girls, and one project, (UK 27) also introduced non- 
traditionad work e3$)erience for boys. 

For girls, this meant visits to, or placements in, Tnannai crafts 
such as carpentry, joinery, pluntoing, paintix^ and decorating, 
bricklaying, plastering, and scientific/technical fields such as 
electronics, micro-ocnputing, v^ding axxi er^ineering. 

To find firms vAiere girls can work alongside waaen trained in 
these fields can be a problem. Projects in Rennes (F 11) , Shannon 
(IRL 18) , Manchester (UK 27) coqpiled local diroctories of woaan 
working in mamial crafts and technical trsdes as a resource to 
help teachers re^wnsible for locating work e>?)erienoe placeaoents. 
The Efeuiish (EK 3) and Shannon (IRL 18) projects used the facili- 
ties of tedinical institutes and woiricshcps to provide introductory 
ccurses for girls in \Aiich they could sanple various TP^nrv^l trades 
in well-equipped workshops. 

Boys were placed in nurseries working with young children and in 
old people's homes (UK 27) . In an Irish project's mini-cccpany (a 
school-based activil^ combining experience and education for 
enterprise) boys were responsible for baking cakes and selling 
than in the local camunity (IRL 18) . 
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C30"operaticai with employers 

Even viien yourig wooen are keen to try work experience in a non-tradi- 
tional field, ertployers my not be willir^ to give them the qfportu- 
ni^. Encouraging local fijcm to take on young warren for training and 
wrrk ejqperienoe in non-traditional areas and to talk thrcwj^ the prdb- 
leras it presents for them is another task for those who have to orga- 
nise work €>?)erience scheines. Two projects French (F 11) and Belgian 
(B 2) found it necessary to do this. 

In one of the projects in the iMted Kingdom (UK 28) , discussions took 
place with local employers in engineering firms, resulting in visits 
several groi5)s of girls to local firms to enocurage them to con- 
sider a career in engineering. Such co-operation with enployers works 
both ways: not only do girls have the cpportunity to have direct 
experience in non-traditional areas, but earployers can also be prccp- 
ted to re-examine scrae of their stereotypes and realise that girls are 
equally corpetent as boys to do the job, or irore so. 

Curriculm courses en the world of work 

Ciourses are often incliided in the curriculum to help ycung people xm- 
derstand the world of work, and they can be used to help young people 
see how sex discrimation operates in the econotiic world. Ihey cvn pre- 
sent facts about wcraen and work, to ccKibat the lEyths and stereotypes 
reaching young people fixm the gedia, parents - or even their teachers. 
Diey can also have the opportunity to discuss scane of the issues. 

Ihe Modena project (I 22a) developed a novel approach by vising the 
theme of •'wonfin and work" as subject matter for language courses in 
French and Itali^an, for work observation and studies and for student 
surveys and reports. 

Teaching young people about woraen^s traditional role in the labour 
market, and vtoat chaises must take place, should not duply that the 
onus to change is cxily on women. Men need to chanje too, and a strong 
reccraraendation was made by several projects that action was needed to 
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3. Gender equality and guidance 



In making their minds about their future, young people are influ- 
enced by many different people, in different ways. Among them are 
parents, relatives, teeuiiers, counsellors, and their own peers. For 
many ycwng wcmen, the most foroeful influence is their nether, sister 
or aunt. Ihe most inportant priority in the guidance and counsellii^ of 
girls is to try to broaden the range of career possibilities fcm vMch 
they make their choices, and to offer different role models to conple- 
ment those offered at hone or those vMcii are traditicrally seen as 
"suitable". 

Awareness and self-confidence 

Mast boys and girls are vmcertedn about their choices of career and 
about their cwn abilities, and they therefore tend to make traditional, 
or "safe", choices. As a result, girls choose to go into vocaticnal 
areas viiich are recognised as "fesoaale" occi^ations. Ihey feel more 
confident about their skills in these areas, because they seem more 
"normal". It takes a brave adolescent to go against the grain and a 
ccuragecus girl to opt for a vocational path not traditionally entered 
by wanen. 

But, at a tine vAien traditional jobs are disappearing and new jobs 
related to the new technologies are appearing, it is imperative that 
ycwng people shculd be encouraged to open their minds to vocational 
paths \^ch are more likely to lead to secure employment pro^jects, 
and that they should be made aware of the limitations, and the risks, 
attached to traditionally "safe" jobs. 

Biat is vAiy an important priority in the guidance and counselling of 
girls in the Transition pilot projects has been to broaden their hori- 
zons. It is not sinply enou^ to present girls with non-traditicnal 
choices. To make choices freely, they need to overccrae the sex-stereo- 
typed messages fron their childhood viiich undermine their ocnf idence in 
their ce^city to develop certain skills, such as the manual and tech- 
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nj.cal ones; and they need to develop their confidence in their ability 
to hold down a job in areas \Aiich require them. Die Shannon project's 
curriculvm resource pack, aimed at guidance counsellors and subject- 
teachers, incliriPd for this kind of awareness-rciising.* 



Awareness-raisincf courses Box < 

In the Glasgow project (UK 28) , a new short course, "Ihe Girls' 
Progranme", was developed to raise the awareness of 14/15 year^Dld 
girls to sex-stereotyping and its effects on wcraen's choice of jobs 
and training. It consisted of five l-4Kfur isessions, vising stimulvis 
material and small-grcd?) discussion* Ihe course is tavi^t in 
single-sex groc^xs - with pi:5)ils being withdrawn froa their normal 
lessons for it - to avoid the dcmination of the discussion by boys 
and to pre ve n t boys, and girls, from adopting rigid stereotypical 
positions.** 

Discussion and activities, on the role of wcroan and men in soci- 
ety, were ijitcodtioed into the regular curriculm as part of so- 
cial and personal developijent, by projects in Belgium (B 2) and 
in Msaichester (UK 27) • 



Chaiyancr careers guidance proor amn es 

A nuntoer of projects c on t r i buted directly to the schools' caree r s gui- 
dance prograiTnies in various ways: 

• the Dublin project (IRL 16) set i?) workshops oitside the school 
in a 'Hrark e)^loration centre" vdiere boys and girls vmdertook the same 
manual and practical tasks; 

• the Galway project (IRL 17) introduced into its guidance courses 
on "the Working Vfarld", curriculum activities designed to examine the 
infliience of sex-stereotyping on vocational choice, and offered a 
five-^jeek curriculimi course to familiarise girls with non-traditional 
occipatians; 



* See Box 3, and "Innovations" No. 31/1987 at Annex B. 
** See "Innovations" No. 35/1987 at Annex B. 
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• sane of the Glasgcw project schools (UK 28) changed their careers 
guidance: 

- to stress the need for ail yamg people to prepare for eooay>- 
ffiic indiqjendence and develop dooaestic skills. Ihey used courses 
dfivelcped ir/ the project on "Social and Vocational Skills"*, and 
residential and caaaonity-tesed ooursea; 

- by inviting two local health visitors, both male nurces, into 
schools to give careers talks; 

- by vetting, for sex bias, all careers guidance material xased 
in the schools. 



. Grcup-work carLdance materials box 5 

A set of careers education materials vas developed by the French 
project, F 11, for use in the ssocsvi year of seoottJary school, vdien 
educational choices affecting future careers are irw ^ in French 
schools. 

The materials were aimed at intensifying pcqpils* self-awareness, 
and their consciousness of sex--stereotYpi^ig- 

Bie materials were arranged in four parts, starting with the pu- 
pils' views about, and e>qpectations of, their lives and ccnciLu- 
ding with practical work outside the school, interviewing adult 
woricers, visiting firms and looking at training cpportunities.** 

Other sci^l activities developed by the project Inclxxied sugges- 
tions for drama activities, art-work and e}diibitions, aid a 
teacher-training role-play of a •conseil de classe* (year^teachers' 
grcAjp) to bring out sex-*ias issues in teachers* bdiaviour. 



careers guidance must also tackle the problem of boys avoiding voca- 
tLonal choices that are sex-liritoed. Despite their lower pay and sta- 
tus, there are many boys who would like to worl: in the caring profes- 
sions but vdio are inhibited by its Image as ^^kxos^Vb work". It is 
inportant that it is made clear to boys and girls that, althoi^ the 
problems of s^-stereotyplng in vocational choice erffect wonaen most, 
boys need to change their attitudes as well as girls. 



* See "Innovaticns" No. 21/1987. 
** See "Innovations" No. 9/1987. 
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Ihis is pEa±icularly iii|x:)rtant in the areas of life-style, relation- 
ships and life in the family, Uhtil inen take equal responsibility at 
home, wcsnen will continue to be hanpered in their decisions abcut 
worldng outside it. 



Mathematics, science and technical subjects 

Becax^se of the inportance of mtheanatics, sciencse and technical sub- 
jects for egoplpyment in the future, it is vital that schools ensure 
that girls continue to participate in these subjects equally with boys 
- at \diatever ages/stages choices about future courses and careers are 
mde. 

At most levels in those countries \A)ere choices of subject are per- 
mitted before the end of caaopulsory schooling, this balance is far 
frcm being achieved. For xoany projects, the first steps towards 
remecfying the iinbalance were to: 

• make teachers and parents aware of its existence^ and 

(t e)5>lain to pipils how dropping these subjects vrould limit their 
vocationsd dioices later on. 



The ''Nbt-a-problero-here" problem Box 6 

On gender equality, the first problem which a school faces is hew 
to make teachers, and parents, aware of the existence of the prob- 
lem of unequal CFportaiiity* "We have equality of opportunity. Ihe 
girls just don't mrrt to enter the non-traditional subjects/ 
careers" - is an answer still given too often by officials and 
teachers. 

vaiole-school self-reviews, sudti as that carried out as part of the 
TRNflL project (UK 26) and the Irish projects in Shannon and Galway 
(IRL 17 and IRL 18) were a \iseful tool in identifying the real 
participation of girls in science and technical subjects and their 
achieveraents in sciiool examinations, and putting the facts in 
front of teachers, and parents, as part of a school's "audit" of 
its activities. 
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Ihe next step in i±ese ccuntries was to take positive action to en- 
cxxirage nore girls to take science and technical options, this 
included: 

• in Denmark, eciucational and vocational guidance to stress the 
importance of science subjects and their relevance for today's labour 
market (DK 3); 

• the development of introductory courses for girls in science and 
the new technologies (IRL 17, UK 28) ; 

• the aqppointment of a female instructor to teach ccaoDputer literacy 
(F 12) ; 

• the develcpaent of "girl-friendly" science courses and curriculum 
materials i.e. related to girls' e)q)erience and interests (UK 27) ; 

• awareness work-grtx^ for teadiers on girls' achievements in 
itathematics, to shcw'the tendency for teachers to underestimate 
girls' cc^city in this area. 



Solution s - in guidance and curriculum activities Box 7 

In the Glasgcw project (UK 28) : 

• female scientists, mechanical engineers and electricians were 
invited to visit the school as role-models; 

• the project's Oarpiter Manager (female) ensured that ccamputers 
were used in subjects other than mathematics, e.g. in the elec- 
tronic office; teaching music; in mini-enterprises; and in the 
general school curriculum in geography, biology, chemistry, phy- 
sics, modem studies, and business studies; 

• in mixed cccpiter classes, girls were paired together to ensure 
girls had equal access to the k^.^board; 

• c onm e r cial cxaipiter software was screened before use. School- 
produced software was checked for its sex-fairness; 

• both boys and girls were encouraged to use the Project's elec- 
tronic office. 
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Vettincf careers guidance itaterials 

To broaden vocational options for girls, every single project had to 
vet and, in saoe cases, re-va:ite the careers guidance inatei lals in use 
in schools. Ihouj^ there is increasing awareness on the part of publi- 
shers not to present stereotyped images of men and vranen, it is not 
universal. 

Projects in FraiKse (F 11) , Denmark (DK 3 & 4) , Ireland (IRL 16) and 
the United Kir^doa (UK 28) all produced their am brochures in order 
to present positive and non-sexist images to girls considering their 
vocational choices. 

Parents 

Probably the single x»ost significant influence in the vocational 
choice of a young person is her parents. A parent with rigid stereo- 
typed views of what his or her dau^ter should do, can vmdo much of 
what the school has tried to achieve. 

Bie two Danish projects (DK 3 and DK 4) were particularly concemed to 
involve parents in their careers guidance activities and to convince 
them of the need for girls to broaden their vocational choices. Uie 
Hvidovre project in Copenhagen (DK 4) developed a series of dramatic 
sketches, of typical situations, using slides and naisic. Ihey were 
written and played by teachers to a series of parents evenings. They 
took a hunorous look at stereotyping, but entertained inportant and 
serious messages about the effect of^ it on girls' chances in working 
life. 

OJie two-hour show was followed by a discussion of the issues vAiich had 
been illustrated, helped by the presence of guidance counsellors. Ihe 
DK 3 project incorporated a section on equal opportunities in its 
newsletter to parents and students. 
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In two Gerroan projects, in Mannheim and Berlin, (D 5 and D 6) special, 
efforts were made to contact the parents of youn? Turkish girls, many 
of whcxa do not consider t!::at vocational tr^aining of any sort, tradi-- 
tional or not, is relevant for tliair daix^ter^. 

Vforking with parents f ran different cultural backgrounds on the issue 
of se::-stereotOTii:^ is not easy and noeds to be handled with great 
sensitivity if religiois and cultural conflicts are to be avoided. Ihe 
girls themselves can so easily be caiaght between the two cultures, to 
their detriment. This e^q^lains ^y, in some projects, vocational gui- 
dance activities for ethnic minority and girls f ran disadvantaged 
backgrounds had to start in very traditional areas - for exanple, 
setting 15) a weaving centre for Turkish girls in the Mannheim project 
(D 5). 

Vocational guidance counsellors and enplcyers are also significant 
adults and need to be involved in work sdmed at broadening girls' 
vocational choices. Non-traditional work experience placements and 
taster courses are useful mechanisms for this type of involvement. 
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4, Gender equality axxJ strategies to ccBcribat disadvantage and drop-out 



As we have seen in Chapter 3, stra.tegies aimed at cjreater equality of 
opportunity for girls fran ndTority or disadvantaged backgrounds must 
take account of the particular context or culture fran \^ch the pu- 
pils cone. Fnan the e>5)erience of the pilot projects and other v?ork in 
Meniber States, girls frcm ethnic minority badogrounds s^pear to be 
often imder greater pressure to conform, and expected to conform to 
narrower and more rigid stereotypes than their counterparts in the 
host culture or those from more privileged social backgrounds • These 
girls arxi those vftio carne f rem severely disadvantaged backgrounds are 
more likely to have mothers, sisters axri aunts v4io provide role-models 
in an extremely narrw range of vocationed activity, if they are 
active in the labour market at all. 



Outreach work; entreprise education; teacher trainincy Box 8 

Much of the work in the German projects in Mannheim, Duisburg and 
Berlin (D 5, D 6, D 8) was concemed with helping the integration 
of iraniigrant ycung people into adult and working life. It inclu- 
ded: 

• evening an informal drcp-in Centre* (exclusively) for young 
wornen and girls in the local Turkish ccaprammity vMch provided wea- 
ving classes and literacy and German language courses as well as 
providing a cultural "bridge" to German society (e.g. by a legal 
advice service) and assistance with hcmework (D 6) ; 

0 teachers and social workers being helped to make personsd con- 
tact with the families of the Turkish girls, to persuade thera to 
permit girls' participation in the activities of the project, 
especially those available, at the CSentre (D 6) ; 

• the establishment of a si^port grxxp for young immigrants who 
had under-adiieved at school, or dropped out of training courses 
(D 8) ; 



* See "Innovations" No. 32/1987 at Annex B 
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• ^ teadiers, in Maimheim also, developing contacts with the fami- 
lies of ycung Turkish vcrnen to mprave their take up of vocational 
training (D 5) ; 

• in IXiisburg, settii>g up a working-group of teachers fran dif- 
ferent schools in an area to develop co-cperation with the parents 
of yoing Turkish girls; 

• courses to help teachers and social worters develop a better 
understanding of the social and cultural problems facing young 
immigrant vonen (D 5) ; 

Ohe EXjblin project, (IRL 16) in its work with disadvantaged your^ 
people in inner city areas, developed a special progranroe aimed at 
single mothers vhich included elements of personal and vocational 
developnent, guxdance, financial buc^etii^ and sport and literacy.* 

In a special-education school in Northern Ireland (UK 26) , an en- 
terprise education project was set up to encourage the developnent 
of initiative, independence and self-confidence in 15-16 year-old 
girls with leamixg difficulties.** 



Ihe work of these projects with disadvantaged groups of girls denon- 
strates one iiiportant lesson: that policies to adtiieve gender equality 
need to be carefully matched to the circumstances of the target groap. 
Thou^ all young wcroen share in cocoai the disadvarrta^ of gender 
stereotyping, their share of other disadvantages - socr.al, personal, 
mental or physical handicap, economic or cultural - will vary. The 
pilot projects carried out some inportant work in this field, but nore 
should be done to identify other approaches suitable for different 
grcxps, cultures, and kinds of area. 



* See "Innc/ations" No. 19/1987. 
** See "Innovations" No. 10/1987. 
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5. Teacher training aixi gender equality 



In gender equality, as in other fields vdiere change and inprovement is 
sou^t in education, teachers are the key to success. Teachers need to 
be helped to 

• beocBoe aware of the prvcesses and effects of gender stereotyping; 

• identify sexism and sexist attitudes in themselves and in their 
students; 

• adjust their teaching styles and approaches. 
Strategies to do these three things can be grc^isped as follows. 

Curriculum materials 

Exandning, evaluating and amending curriculum materials to remove 
sexism and stereotyping is one way in vMch teachers in their initial 
training, or as part of in-service training, can learn to look criti- 
cally at hew sexism infiltrates the school curriculum. 

Many projects (EK 3, DK 4, GR 13, TSL 17, IRL 18, I 22a, UK 26, UK 27, 
UK 28) losed this strategy to radsa the awareness of teachers and, at 
the same time, produce materials vMch could be used in the classroom. 
Biis applies to teachers of all school subjects. As with any new mat- 
erials, their introduction ar>d vise can point the way to nsw teaching 
strategies and methods. 

Sons teachers and sane education authorities are relxactant to adapt 
curriculum materials for fear of being accused of a form of "censor^ 
ship". In such cases, non-sexist material can be introduced to sup- 
plement the existing material. The aim, in all cases, should te 
accuracy, i.e. to present a view of the world that is not biased or 
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irjccnplete or vdiidi is only addressed to the (traditionally-perceived) 
needs of boys or yaang inen. 



Awareness-raisim cx^urses 

In projects in Shannon (IRL 18) and Aalborg (DK 3) , courses were de- 
veloped, to be used as part of the initial or continuing trainii^ of 
teachers, to raise their awareness to the problems of gender stereo- 
t^ing and how they could avoid it in their teachir^. In the 
Mandiester project (UK ^7) informal gxxKips of wcroen teachers were 
formed to give si^jport and share ideas on strategies to overccaws 
sexism in their cwn schools, as part of an overall city-wide policy 
supported by the local education authority on the elimination of 
sex-discrimination in Ifenchester schools,* 

Ihe first task of the Reni^ 'Mission pour 1 'orientation des filles' 
(Task-forcG cn guidance for girls) in the F 11 project was to raise 
the awareness of all those concemed, i.e, pi5)ils, teachers, parents, 
guidance ccunsellors, etc, abcut the existence of the problem. Chan- 
ging traditional guidance patterns for girls requires that all these 
grxx?>5 beccGse more aware of the problem, and locbilised to deal with 
it. 



The Rennes approach Box 9 

In the F 11 project in Rennes, innovation training workshops were 
organised separately for: 

• the head-teachers 

• the teadier^trainers 

• mixed grci^js of teachers, parents airi guidaix^e counsellors. 

Each workshop lasted 3 days, and was run jointly with the regional 
in-service training ager>cy» About 120 people participated eacOi 
year. 



See "Innovations" No.34/lS87 at Annex B. 
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Day l: introduction, presentation of participants, role-play, 
non-verbal work on attitudes (dram) ; 

Day 2: presentations on the ecancmic situation of wcinen in Brittany, 
historical and legal aspects of equality, work grc^ on workplace 
situations. 

Day 3: presentations/discussions on gender inequalities in education 
and training, and how to run a regional equal opportunities pro- 
graimoe in schools: 

• Video, films, production of materials, posters, etc, continued 
durinj the 3 days, 

A 1-day follow^!:?) seminar was organised two months later. One-day 
workshops were cilso organised for parents and others,* 



Projects in Ireland (IRL 17, 18) , Italy (I 21a) , the Uhited Kingdoa 
(UK 27, 28) and Denmark (DK 3, 4) introduced various types of aware- 
nessraisinj activities into schools. In one Italian project (I 21a) 
actions were designed to encourage teachers to ccnsider their atti- 
tudes and bdiaviour in the classrocm and their interaction with the 
students, 

Scflietiioes it was found to be difficult to generate in the school the 
necessary interest and willingness, on the part of head-teachers and 
staff, to consider the question of gender equality. One of the Irish 
projects (IRL 18) found that a useful way to overcoste this inertia was 
to provide curriculum materials on the subject. This acted as an 
entree for the project into the schools and something tangible for 
staff to work with, This same project then went on to enocurage sane of 
the schools vMch had used the "Why not , , ,?"** curriculum materials 
to urdertake a vAiole-sdvDol review of policy with regard to gender 
equality, and to develop action to surmount such problems as, for 
example, an imbalance of girls in arts subjects and boys in science 
subjects, or a re-assessment of the distribution of posts of responsi- 
bility between male and female teachers. 



* See "Innovations" No. 33/1987 at Annex B. 

** See above, Booc 3 in Chapter 2; and "Innovations" No. 31/1987 at 
Annex: 3. 
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HhB esqperiencse of the projects quoted above in France (F 11) and the 
Uhited Kingdcjn (UK 27) showed that it was ittuda easier to persuade 
teachers of the necessity for gender equality actions \Aien there was 
sifport fran natian2LL policy (as in France) or frcan local govemnvent 
(as in Manc h est e r) • While loany actions are, and have been, londertaken 
and developed at grass-roots level by ccatimitted teachers, to reach the 
wider audience of tl^ teaching profession as a vdiole and to convince 
them of the need for action, n^ds the avithority of national or local 
government policy. 



Chancfincf the school ^s ethos 

None of these changes will be effective if the ex jcs of the school re- 
mains one in v*iich males and females are treated, and are e55)ected to 
behave, along old-fashioned gender lines. Ihis refers as much to male 
and female teachers as it does to male and female students. 



School self-revieti/s asking the r^upils' views Box 10 

The IRAWL project in Northern Ireland (UK 26) surveyed the views 
and cpinicns of school-leavers on the different school experiences 
of boys and girls in: 

• the curriculxm; 

• cwt-of-sciiDol e}5>9rienoe, guidance and information provision; 

• knowledge of post-16 opportunities; 

• career aspirations; 

• the importance of social and personal skills and the adequacy of 
school provision in developing those skills. 

Considerable differences were found between the boys* and girls' 
ejq^erien::*:. 



ClassrooDi traditions, and the ethos or organisation of the school, 
cannot be changed ovemi^t. A serious ccanmitment to this level of 
change requires some medianism for monitoring changes in school policy 
and the inplementation of gender equality actions. 



ERIC 
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Projects tackled this differently. Scane (IRL 18), (UK 26) asked 
schools themselves to take on this ronitoring role and to set \jp 
teacher wrkiTjg-grotqps on it. Other projects (DK 3, DK 4, and F 11) 
sought the help of national equal opportunities networks outside the 
school system. 

TSiou^ it was not specifically part of projects' work for young people 
in transition, sooe of the schools involved in the projects examined 
sterectyping in the teachiiig force, the prcsnotion of wcafnen teachers, 
their participation in in-service education, and aspects of the 
school's organisation, such as vSiether it is the male meitibers of staff 
vAio take on responsibility for discipline and the female members of 
staff vAio take on "caring" roles. 

VJhatever the coaDnbination of strategies used, change in this area is so 
slew and de-stereotyping takes so long that positive action needs to 
be pushed energetically at all levels of education, inside and outside 
the sdiool, as the exairples quoted here have tried to shov/. 
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6. Conclxjsions and reccsnmendations 



The purpose of the pilot projects takii^ part in the Transition Action 
Programme was to develop n^ approaches to the problems and challenges 
facing schools ai>d trainirg institutions in the late 1980s. At the 
Gilleleje conference in Denmark in September 1987, their experience 
was reviewed under the four main headings of Qiapters 2-5 of this 
report. 

The discussions there confirmed the value of their contribution, as 
well as showing the extent of interest, in many parts of the Ccnimu- 
nity, in the gender equality issues and in the Cornmission's actions on 
them. 

The discussion also pointed ^Jp a consensus of views on the basic re- 
quirements for effective action in the future. 

The first requirement is the importance of concerting action on gender 
equality between the three related sectors of education, vocational 
traiiiing, and work, in order to open \jp entry of your^ wonen into the 
work-force. Uhless action is concerted, i.e. there are jcbs for wosnen 
who take the trouble to train, and suitable trainir^ is available for 
those v4io are willing to enter traditionally-male fields, and guidance 
is provided in the school to encourage girls to aiia at such jobs and 
such training - then progress will be slow, at best; and at worst, 
non-existent. 

Secondly, it follows that there is a need for action to be concerted 
at different levels of policy - at national level, at regional/local 
level, and at school-level - to achieve this kind of joint commitment 
to long-term change. 



30 



Finally, it was €$)parent froa the work of the Programioe that policy 
should take accxxmt of the particular inportance in this field, i^Aiere 
attitudes are slow to charge and where the aim is long-term change 
such as the entry of a whole new groip into new areas of the work- 
force, of medium-term action strategies. Action needed to be conceived 
in terms of four processes or stages: 

• creating awareness of the problem; 

• review and analysis leading to policy decisions on the cJioioe of 
actions; 

• implementation strategies; 

• laanitoring of the results, and feeding them back to policy makers 
to develop/extend the actions. 

Ihese characteristics were summed xjp, at the oonclvision of the Pro- 
gramme, in three reocrameridatians r^etting cut the actions required, on 
the basis of the evidence presented at the conference, at each of the 
three levels. Ihey appeeor here in Box 11, and were inclxaded in the 
Ocmmission's Final Report on the Programme, presented to the Council 
and the European Parliament in Decoiiber, 1987. 
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Recattrnendaticais 



Box 11 



1. Eadi school should be requested and .enoouraged to develop an 
operational plan of action to raise awareness aiaongst teachers, 
students and their parents of the limitations iitposed by gender 
stereotyping; and to review and change the practice of teaching 
and learning, and of the guidance work in schools, in order to 
widen the rai>ge of subject and vocational choices for girls. 



2. local and recdonal education authoriti^ should stimulate and' 
facilitate joint action and esochange of experience between sdiools 
in their area, so ais to prooaote a sense of initiative and mutual 
sapport with regard to tackling issues of gender equality. Educa- 
tion authorities should also be.uiged to co-operate with other 
sectors of public admininstration, and with industry, trade unions 
and other bodies in the local/regional area, in order to develop 
and inplement a concerted approach to opening xxp broader perspec- 
tives in ed u cation, trainir^ and enoployment to young wcaaen, and to 
: acure their access to opportunities which are traditionally taken 
xxp by young loen. 

3. Special efforts are required to loonitor the effects of policies 
aimed at pninoting gender .equality. Different types of interven- 
tion and positive action are needed to overocrae genders-stereotypes 
and to change conventional patterns of behaviour. Iheir impact 
should be regularly reviewed in order to adjust policies where 
necessary, and to develop guidelines for the wider vise of strate- 
gies vMch have proved successful. Practical provision should be 
made, at national and recdonal/local levels , for the evaluation of 
measures taken to emsure equality of op po rtunity, for the dissemi- 
nation of positive esroerience, and to identify priority areas in 
which further develqcraent work and experimentation is needed. 
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Annex A 



PILOT ERCOECTS 



Ihe list belcw gives ack3resses for direct CQntac±, a brief description 
of the area concemed and the objectives of the pilot projects. 



B 2 T.-ii Tiburcy and West Flanderen 

Altemerend Leren, Centre P.M.S., Inikersteenweg 56, 

B - 3500 Hasselt. Tel*" 32-11-22 17 38 

Altemerend Leren, Kamer voor Handel and Nijverheid, Casinoplein 10, 
B - 8500 Kbrtijk. Tel' 32-56-21 66 01 

Area: both areas have hi^ youth imorplcfyinsnt, and Limburg has a large 
migrants population. 

(3Djectives: new courses alternating training and work es^serience for 
vmenplqyed young pec^le. 



DK 3 Aalborcf 

Hans Bniun, Udskoling- et EF Projekt, Hasserisvej 174, 
DK - 9000 Aalborg. Tel** 45-8-11 22 11 Ext. 4170. 

Area: a shipyard and ocanraercial tcwn in North Jutland. 

CSDjectives: to inprove the use of work es^jerience, careers education 

and guidance. 

DK 4 Hvidovre 

Peer Lindholm, Skole- og Fritidsforvaltnir^en, Hvidovrevej 59a, 
DK - 2650 Hvidovre. Tel^ 45-1-78 12 11 Ext. 1207 and 1208. 

Area: a sufcuxfo of CJoperihagen. 

C&jectives: 14-16 curriculum developraent, and developing co-operation 
between guidance counsellors and other agencies providing services for 
young school leavers. 



D 5 MannheimAfeihheiin 

Helga jReindel, E&-Modellversuch, Beratungsstelle, H 2 2, 
D - 6800 Mannhem 1. Tel*' 49-621-1 47 30 

Area: industrial tcwn of Mannheim, and semi-rural area of Weinheim 
C3Djectives: co-ordination of all existing si?3port facilities in the 
region to iirprove young migrants* access to vocational education and 
training. 
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D 6 Berlin 

Oiristel Harbnam-Fritsch, Jugend- iinS KLaturzentrum, 
Schlesisdie Str. 27, D - 1000 Berlin 36. Ttel" 49-30-612 40 95 

Area: Kreu2±)erg district of Berlin, an inner city area with a hi^ 
percentage of migrants. 

Objectives: to develop alternative curriculum activities throui^ 
theatre, literature, inusic, paintirig, and photography. 

D 8 DuisburcT 

Achim Scharf , EGHModellversuch, Stadt Duisburg, 

Arat 51-02, Niederstr. 7, D - 4100 Duisburg 1. Tel" 49-203 283 44 35 

Area: the industrial cities of Duisburg, Oberhausen and Moers in the 
Ruhr. 

Objectives: to develop guidance and vocational preparation for low- 
attaining p5)ils before and after the erd of coinpulsoiy education. 

F 11 60 CI.O 

Bernard Giraud, DLC6, Ministere de I'Education nationale, 
107 rue de Crenelle, F - 75007 Paris. Otel" 33-1-45 50 03 45 

Area: 60 infonnation and guidance centres distributed throu^out 15 
regions. 

C&jectives: ree5}praisal of the guidance process, and its links with 
the curriculum of Icwer secondary schools. 

GR 13 SEP 

Demetra Scavdi, KEME - SEP, Mesogion 396, 15341 Ag. Paraskevi, 
GR - Athens. TeL"" 30-1-360 07 89 

Area: initially in Athens and north-western Greece; e^ipanding in 19 
areas of the country. 

Objectives: develcpoaent and testing of a new training programme for 
teachers of careers education and guidance, and the develqpnent of 
regional centres to support their work. 



IRL 16 Dublin 

Tony Crooks, CDVEC Curriculum Develcpnent l&iit, 28 Wfestland Rog/, 
Trinity College, IRL - Dublin 2. Ttel'^ 353-1-60 24 33 

Area: an inner-city area. 

Objectives: the social and vocational preparation of young peqple with 
poor prospects of enployment, including specicLL courses for young women. 
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IRL 17 Galway 

Marieui O'Riordan, Curriculum Develcproent csertre, V.E.C,, Island House, 
Cathec3ral Square, IRL - Galway. Tel' 353-^1-^22 66 

Area: Galway Tcwn, ard South County Mayo. . 

Objectives: "integrated education" etcphasising the utilisation of the 
out--of-school environment, develqproent of worH ejqperience and educa- 
tion for enterprise. 

IRL 18 Shannon 

Jim Gleeson, Curriculm Developoaent Centre, 

St. Patrick's Ccnprehensive School, IRL - Shannon, Co. Clare. 

Tel' 353-61-3618 78 

Area: basically agricultural with develqping industrialisation. 
<X)jectives: the developaent of new two-year post-ocnpulsory programmes 
and activities aimed at the diversification of girls' vocational 
choices. 



I 22a Modena 

Ennio Ferrari, Proweditoratr >qli Stiidi di Modem, Via Rainusso 100, 
I 41100 Modena. Tel* 39-5^ 53 35 

Area: the tcwn of Modena and its surrounding oqrammes* 

Objectives: the development of pi5)ils' awareness of their economic and 

social enviixjnment, with enphasis on new techiK)logies. 



UK 26 Northern Ireland - 

TRAWL Project, NiqED Informatiai Officse, Stranmillis Colle^, 
Stranmillis Road, GB - Belfast BI9 5Dy. Itel* 44-232-68 24 14 

Area: secondary sciiools thrcu^iout Nbrthem Ireland. 
Cfcjectives: schooHDased curriculum review and deyelopaent, case- 
studies and development of guidaiKse. 

UK 27 Manchester 

Kathy August, ACS Project Office, Manchester Polytechnic, Brook House, 
Hathersage Road, GB - Mar^dhester M13 05A. Tel" 44-61-224 96 00 

Area: 7 sdiools in the inner-city and suburbs. 

Objectives: to develop an alternative curriculum for 14-16 papils, in- 
cluding active learning methods, work e}q)eriei>oe placements and action 
aiiTved at eradicating gendep stereotypes. * 

UK 28 Glaaacw 

Evelyn Lennie, Glenwood Secondary School, 147 CastlemiUc Drive, 
GB - Glasgc«y G45 9UG. Scotland. Tel' 44-41-634 9367 

Area: post-war housing estate south-east of Glasgow (Castlemilk) . 
Ctojectives: curriculum develcpoaent, luproved guidance, and ootiraanity- 
based activities for all 14-16 pupils, especially under-adiievers. 
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D\ O/ TO ADULT AND WORKING LIFE 

THE "WHY NOT..?" COURSE 

I D C I A M n PROGRAMME INFORMATION OFFICS 
— IiALLMINIU IFAPLAN BRUXELLES 

SQUARE AMBIORIX 32 • B • 1040 BRUXELLES 

TEL, 02 ■ 2307106 



•Wiy not broaden ycur horizoais?" - a teacher's resource pack has been developed 
In a European Ocoiinity Transition Programoe pilot project In Shannan, Irelaixa, 
to Introdooe girls In seoot, *ary schools (aged 11 to 16) to -a wider range of oc- 
cupations and to ewxuraga them to look beyond familiar stereotypes; in, choosing 
education, traiiiing and careers. 




Ihe report "Schoolii^ and sex-ioles", published 
in Ireland in 1983, had a major inpact in ma- 
king people aware of the level of sex-stereo- 
typing in Irish schools. Occpared with males, 
few females choose to take physics, chonistry, 
hi^ier-level mathematics, building constructicn 
or engineering woricshop theory at Leaving 
Certificate level. Few males choose languages, 
hoQB econonics, music or art. Ohis has linpor^ 
tant ocnsequenoes for girls, rinoe mathenatics, 
technical and scienoe subjects are increasingly 
luportant entry requirements for the labour 
market and post-seoondary ediication. 

Mareover, traditional areas of women's work - 
clerical work, nursing, teaching - are decli- 
ning, as a result of cut±yacks in e>5)enditur9 
and because of striictural changes in the labour 
market. Wew technologies are also causing jcb 
losses in some of these areas; and the new jobs 
th^ are creating will require scientific and 
technical training. 



Vtork ocpGrienoe In tho garage* 



Social changes too - in life aspirations of wo- 
men and in patterns of child-rearlrg and family 
size - affect the way young ^«3tten are prqared 
for adult and workijKf life. Yet little is beii^ 
done in schools to prepare young women for 
these changes and for the new kind of labour 
market. Ohe Shannon pilot project in the second 
European Transition ProgranEna developed a re- 
scuroe pack to meet these needs. 
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T[he aims of the ''Whv not proorainme 

«»Why not...?" is a resource pack developed to : 

• enable girls in secondary education to 
e:?>lore their attitudes to work opportunities; 

» brojkden their thinking on >Aiat constitutes 
a suitable fecade occipation by familiarising 
tbem with ooci5>aticn3 nst traditionally follow- 
ed by females; 

• iBpress on theaa the vital link-between sub- 
ject dioioe and future career qpp or tunlties; 

• encourage them to sake the subject choices 
that will provide them with a wider range of 
career cptioTia; 

• increase their self-confidence and educa- 
tional self^-ioage. 

Target cfrouns 

The resource pack is minly designed for use 
with girls aged 11-16. It can also be used ef- 
fectively with mixed grcqps. It is designed for 
use by guidance counsellors but it has been 
used, with minor alterations, successfully by 
subject teadier?:^. 



Ihe Pesource Pac}c . 

Ohe pack was developed by the Shannai curricu- 
lum Developcaent Centre and piloted by 64 tea- 
diers with 2210 students in schools in the 
CGLare, limerick and Tipperary area durirg 
1983-85. 

Ihe pack contains a teacher's handbook, student 
work-cards and video materials, coveringf the 
following : 

• genSer roles and leisure pursuits: in whidi 
students identic the leisurQ activities and 
interests associated with one sex or another 
and discuss the reasons for this association. 

• "Scqpermarket", a role-play : encxxirages 
students to examine their basic assumptions 
about the wark-force. 

• women in the work-foroe: statiBtics to show 
the sex-stereotyping of occupations in Ireland. 

• women working in lyxHxcaditional areas: 
students can cccpare working conditions in tra- 
ditional and non-^traditional occupations, and 
examine the influence of subject choice on 
ooctpational choice. 

• research projects to investigate gender 
role stereotyping: students can investigate 
topics through interviews and examining news- 
papers, magazines and printed records. 

• suggestions for the use of guest-speakers: 
to cover women woridng in non-traditional occu- 
pations; and for interviewing working woman to 
examine the characteristics of different occu- 
pations. 
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• subject-cixDice ani career aspirations: stu- 
dents Identify the differences between male and 
female subject choices in secondary schooling 
and ocxisider the inplicaticns. 

Tbe teacher^s handbook contains guidelines for 
activities/ in and out of the dassroan, to 
cover e^jproodmately ten 40-minute periods. 

Video materials 

de Youth Erployment Agency's video •'Wccasn's 
Work" is reocnmended as part of the course and 
students are guided in their viewing to : 

• identify the types of i»v-traditicnal 
occi5>ations f dlowed by 

• cbserve the rBS:±ions of the general public 
to vanen in these oocipaticns; 

• Identify the personal qualities needed to 
persevere in non-tediticnal occcpations; 

• learn hew to counter people's prejudice and 
lU-infomad attitudes about wonsn in non- 
traditicnal occipations. 

Ihe 'Wry xxTt • . ?" video, produced ty the pro- 
ject team/ provides informaticn cn other types 
of nciHxaditional occtpaticns and the subject 
choices necessary to pr^are for the training. 



Out-of-school activities 



Sirpgestions are provided for the use of out-of- 
school learning e^qjeri^jx^es. Ihe girls are en- 
ccuraged to follow \3p what they learn in the 
classrocm by looking at the cx±ual situation of 
working wanen. Research assignment sog^festions 
encourage them to investigate gender role 
stereotypii^ in their personal lives, sciiools 
and local areas. The pack sugrgests a qiiestion- 
naire/survey of local work places to find out 
hew many males and females are enplcyed In a 
firm, the kind of wodc done by male and female 
employees, hours warked and wages earned by 
males and females, and viiich sex is enployed in 
si:pervisary posts. Interviews, with wanen work- 
ing in nonMxaditional ocajpaticns, can enable 
girls to find out what it Is lite walking in 
these jobs, what the ocnditions and wages are 
like, and to Ask for Jidvioe if they are Inter^ 
ested in training or finding enplqyiasitt In this 
type of work. 

Ohe involvement and si B P art of parents is an- 
other essential feature because they play a 
major part in a young persai^a career choice. 
Ihe pack contains ideas and materials for par- 
ents meetings to discuss the f ollowli^ issues : 

• the existeiK^e of stereotypii^ in oocipa- 
tia^ in Ireland; 

• the fact that females are generally found 
in a narrcw range of lew-paid, lew-status jots; 

• the closing down of many traditional waoen's 
jefcs. 
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Ojnii>^- ' ts 

n» pack (toes not attecpt to alter the vhdle 
curriculum, but lo an cwareness-ralsing tool - 
for sbs^tents, parents and teachers > But it nay 
trigger wider action. !Iba pack has often had an 
effect Car beyond its Mdn objective of famili- 
arising girls with non-traditional oocupations. 
In schools where the programne was piloted, a 
mxti greater awareness resulted, among students 
and staff, of the broader issues involved in 
equality of ofportunity between beys and girls. 

The pftdc provlxSBB good quality curriculm 
vaterials whkfa attofTt to give sose xinder- 
standing of what stereotyping is, and hew it 
limits wcnen^s aqjdrations, and hew not to be 
caug^ by it. 



other initiatives 

Greater ogoality of opp o rtunity tor girls hiS 
been tackled in several other pilot projects In 
the Transition Programae. Other IQmcrvatlcns 
describe sane of their work : 
10 : Biterprlso education in a special school. 

Northern Ireland 
IS : Ohe Outreach Oentre^ Dublin 

32 : Support for toidsh girls, Berlin 

33 : Bjaalising cipartunities for girls, Fcanoe 

34 : Gender ©cjiiality - dty^-wlcte action, 

Ksuichester, U.K. 

35 Bie «glrlB* programne"; Strathdyde, U.K. 

A general rep ort on these projects* work will 
also be available in 1988. 

All these publications are evailable, in the 
nine official Dircpean Oanniinity languages, 
fcee frees the Progranae Information Office 
(eK^dress belcw) . 



EC !Cransiticn Project 

saiannon Oundculum Develr ^ent Centre 

St. Patrldc^s Ocxprebensive School 

IKL - Shannon, Oo. dmt 

Tel.: 353-61-361 878 



voa cn our list ? If yoa alrtoSy fsMi'v^ cur mUried rt/ysijucly viU wacd yoa ■Lmcwatlcni*' autxaatlcaUy fts thay ar« 
piislldhtd. I£ ^ ea^ ixjt cn our lijt, plMM vritm in to bow your itsM t«9iittr«d. Ycu vlU rco&iv* thcxx wr Publicntlc n 
List find csdcr foou All aottxlRl is txm o£ chaxTt. 



"inrwaticTMi" is a mtLm ibout rmi d«v«lc5«nt« In fl«ld ycung p cpU*^ trnnsition tnM •djcatkn to fiAilt trd woddrg 
Ufs. tXX:: oeFPGTSl. BiumXs, Octcbtr 1S87. 
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ACTION PROGRAMME 
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PROGRAMME INFORMATION OFFICE 
IFAPLAN BRUXELLES 



SQUARE AMBIORIX 32 
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TEL. 02 • 2307106 



ELlsi ENd, an infonnal drop-in centre, vas set \?) to raset the special i^secas of 
ycung Turidsh women and girls, living in the disadvantaged inner-city area of 
Kineuzberg, Berlin. Die centre is exclusively for young wanen, to aooanodate the 
views of the local Turkish cccacunity. But it also provides'a bridge to German 
society, ailture and work, in si;{3port of the education and other services in the 
neij^ibaurho3d« 



Ocffitext 



Bie Elisi Evi Resource Centre is part of a net- 
work of Initiatives and projects set vp in the 
Kreuzbery area of Berlin as part of a prograinme 
of urban renewal and social, cultural ard eco- 
nonic develc^iuent* 

Originally a typical woridng-class area of 
workshcpe and small firms near the centre of 
Berlin, Kreuzberg becaxae isolated geogra^iiical- 
ly by the division of the city by the Wall, Its 
pof^ul&tdon and eccncny da:ained« Many Gemvm 
families left the area, and Turkish families 
arrived in increasing numbers to settle in the 
old-fashiooed flats, their children leaking 
as many as 70% of pcpils in some schools. Jfeoiy 
young people, German ar well as imnigrant, are 
tooed with poverty, bad housing, and poor ed>a- 
cational pro^)ects xaainly due to the lack of 
euffpart on the part of their families, the poor 
vocational training facilities, and the hi^ 
rate of youth uneaiploiyment. 




Elisi £vi, an informal dxop-in centre 



The ^\irklsh ocmmunity is predcminantly from a 
rural, pre-industrial society, and attitides to 
education generally, and that of girls in par- 
ticular, are very traditional. 
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Problems 

Many problems confront young wonen viio arrive 
in Gennany at the age of 15, 16 or 17, havii^ 
just married a young migrant worter living in 
Berlin. Ibe young man himself may have been 
pushed, scraetlmes even forced, by his family to 
marry a girl frc© his village, during the sum- 
laer holiday. 

giese ycung wcmen: 

• are ranched frcm their cmxi badcgrcund, 

• have never lived in a large town, 

• do not speak German, 

• are usually not entitled to a work permit, 

• find tfaanselves very isolated. 

Aims of the centre 

Elisi Evi aims to help Olirkish girls and vonen 
develop their individual, cultural and social 
identity, by helping them: 

• to emerge froa their traditional seclusion, 
and find their way in Germrn society and the 
world of vocational training, 

• providing practical help including job- 
search, housing s^ice, legal help etc. 

• providing leisure facilities. 



Pationcile 



Elisi Evi is exclusively for girls and young 
WGcen. Qiiis presented scscb problems with the 
other serial services existing in the neic^- 
bourhood. But the centre had to take account of 
the custxm that in traditional Islamic Tur^ 
kish families the wife and daughters must stay 
in the hcuse, except to go shewing or to 
school, and may not meet other men except in 
tlieir imcediate family. An earlier attenpt by a 
grocp of secondary school teachers to establish 
a s uHpoit group for haaework, for l\a:kish 
girls, had found families unwilling to let 
their dau^xters stay out, after school-hours. 

Bie CSentre was the solution vhich could provide 
edicational and language help for young girls, 
\ihile respecting the oonoem of their parents, 
particularly tiie father, by ensuring that its 
activities would be available only for girls. 

Moreover, to meet tha ccranon objection that the 
girls were too busy at hone to be able to 
attend, the Centre tmdertook to lncl\ade trai- 
ning to enable them to do their domestic tasks 
more efficiently, i.e. dress-making, cooking, 
cleaning, etc. 
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Activities 

Ellsi Evd provides : 

• extra help with school-work, axA with hcsoe- 
work outside school hours; 

• German courses and courses in writing in 
Turkish, designed to meet the needs of young 
wcmen recently come frcm lUrkey; 

• practical and manual activities such as 
dress-making, vMch would enable the partici- 
pants to earn seme money thanselves; cookery 
and hcoae-eocranics; weaving and tapestry, etc. 

• grocp-dlscussions; on questions such as 
health, nutrition, rjarltal relations, child- 
care, German cust&us, etc. 

• personal advice and counsellijxr; hoae- 
visits, contacts with Individual teachers and 
vocational trainers, discussions on perscml 
problems, etc. 

• practical help in ccopleting forms, work 
permits, residence permits, contacts with the 
administration, etc. 



Sxiocesses and problems 

Apart from the problems of financing and mana- 
gii^ this kind of Centra, those in charge have 
been mainly conoemed with the difficulty of 
irregular attendance by the young waasn in the 
different activities, especially school-related 
work. Ihey tend to be kqrt: at heme, on last- 
minute tasks. Die problem was oocpounded by the 
tenporary move of the school to other premises. 

An intermediary role was called for, on the 
part of Centre workers, to bridge the gap 
between the desire of the young Turkish girls 
to lead the same kind of life as their German 
girl-friends and the educational phlloscEhy of 
Islamic parents. There were seme cases of young 
people running away from hoos, and even attenp- 
ted suicide. Bie Centre^s workers collaborated 
with the social services in trying to help 
resolve such problems. 

Successes have insliided : 

• involvement in the Centre of girls fb3±idden 
by their families to go anyvdiere else; 

• a nuiEber of pcplls achieving certificates at 
school, helped by the Oentre^s school-vork 
si:ppart; 

• the development of feelings of solidarity 
among the participants, especially as regards 
looking for work; 

• a change of attitude on the part of partici- 
pants, and their husbands, especially about the 
education of their children. 
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Organization 

ae Elisi Evi Teaan is made up of 3 ooDBunity 
wraters (1 Tm^dsh, 1 Rcard and 1 German) work- 
Xnj pa t-tiaaa, as well as teachers and other 
adults prcvidingf ^)ecial help for different 
activities. The Oentre is based in 3 rocoas in a 
fooaaar shop, converted for the purpose, as are 
other ahcsps for similar social/educational pwr- 
poses in ttin Kreuzberg neighbourhood* 

As a cJiarity, Elisi E\d has an annual budget of 
EM 95,000 (£32,000) provided by the Berlin 
Youth and Family Authoritie? Language and 
literacy courses are funded sqarately, by 
edikcatlcn bodies* 

!Zhs Oentre is staffed frcm Monday to Friday 
between 11*00 and 18*00, so that young wcsoen 
can drop in, have a chat, a cap of tea, vbich 
(most unusually) th^ have not prepared 
thesnselves, discuss their problems, etc* 



Further informaticn 

Brochures on the CSentre are available, in 
German and Turkish, fraa the addrt?ss belw* 

See also other projects, and progranaoes, in 
this series, in Inncrvaticns : 
12 : The youth and cuDture centre - Berlin 
19 : outreadi progr amiTifts - Dublin Ireland 
31 : 'iha "Why not *** ?" course, Ireland 

33 : Regional pr ogr ai aue for equal opportunities 

- I^ennes, France 

34 : Equal opportunities prograntne - Itodhester 

35 : Die girls' pi-nograniDe - Castlesnilk, Glasyw 

Ctantact adchnpsfl 

Elisi Evi 

Fur Frauen und Madchen aus der Turfcei e*v* 
Skalitzer Strasse 51 
D - 1000 Berlin 36 
Tel.: 49 (30) 618 20 69 



Arft vol cn our l^st ? If you alwdy wcalv* our Motariol regularly wa will send you •ncmovatioie'* autoaatlcally as they are 
published. If you ara not cn our list, pl^oa write in to hav« ycur naxA regifltorod, Ycu will roceiva than cur Publication 
List ani ordar fast. All Katerial is trea of cha£9a. 



2:in»atlafi!! i« a «ries about naw davalcpnent* in tha fiald of young pocple'a tranaiticn froa aducaticn to aAdt and workincj 
life. DOC: 08£¥e7af. Brussels, October 1987. 
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AMareness-rsdslngf, Informtion, tJialning and action were the four stages of a 
prograane developed in the Rermes region to si^port equality of cpportunity 
bet&reen girls and boys. ThB progr ame was particularly ainad at erxxuraging 
girls to cbooea scientific and technical careers and vocational trainii^ 
courses. 



Bactaround 



In vocational training in the Rennes area of 
Brittany, the usual piittem is found : 

- 83% of the boys on Industrial courses, 

- 86% of the girls cn cctnmercial courses. 
Since the ccmnercial courses are only 25% of 
the total range of vocational training, these 
figures shew hov narrow girls* ohoices still 
are. 




In this, Hermes reflects the national situation 
in France v^here : 

- in general edaication, 83% of the girls ta)0B 
arts options, 22% mthesatics and teJinDlogy; 

- in technical education, girls make tp 5% of 
those on courses in medianics, consti\x±ion, 
electricity and electronics; but 87% of those 
cn courses in chemistry, biology and health- 
care; and 95% of those on secretarial courses. 

Eooranics, natural sciences, accounting and 
business are the only courses with a balanced 
participation of boys and girls. 



In France, 83% of thft gii'Is teOca arts options, 

Uhder a 1984 policy statema t by the Ministries 
of Bducatiai and for Wcaaen^s Ri^ts, guidance 
services at regional level were required to 
appoint soraeone re^xsnslble for setting vp an 
equal opportunities plan and coordinating acti-- 
vities aimed at pipils, teachers and heeds of 
schools. In the Fennes region, this coordina- 
tion was linked to one of four French pilot 
projects in the second European Action 
Programne c ^ the Transiticxi of Young People 
frcan school to adult and working life. 
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Awarieness-raislncf and information 

jdm , Die first task of the Pennes 'Mission pour 
l»orientaticn des fiUes' (Task-foroe on gui- 
dancse for girls) was to raise the awareness of 
all those C5onoen»i, pupils, teachers, parents, 
guidaiKJe oounsdlors, etc, about the existence 
of the problem. Changing traditional guida n ce 
patterns for girls requires that all these 
grocps beoonie loore aware of the problem, and 
are then roa^ to be mobilised to deal with it* 

Research , Together with the iMversity of 
Bonnes, survey and studies were made about 
female participation in the various types and 
levels of education and training; about girls' 
partid^aticn in science subjects; and of the 
sucsoesses of girls trained in non-teditional 
fields, in finding a job. 

Infonnation * To raise awareness, the following 
means were used ; 

• articles in the specialist guidance press; 

• the mass media: regional press, local radio, 
parents associations' bulletins; 

• partic^tion in pwblic events; fairs, 
d^Dates; 

• awareness-radsing canpsdgns in schools: 
leedElets, posters, oonpetitions, aiadio- 
visual aids, inventories of material on 
gender equality; 

• publication of a newsletter on equality, 
"EUJRI-EIIES". 



Training 

An innovative training programme was developed. 
Workshops were organized s^>arately for : 

• the head-teachers 

• the teaoher^tredners 

• mixed grcn^ of teachers, parents and 
guidaiK^e counsellors. 

About 120 people participated each year. 

Each woricshop lasted 3 days, and was rim joint- 
ly with the regicral in-service training 
agency. 

• toy ij introduction, presentation of parti- 
cipants, role-play, ixjn-verbal work on attitu- 
des (drama); 

• Day 2: presentations on the eccncmic situa- 
tion of in Bxlttany, historical and legal 
aspects of equality, work groups on worlqplace 
situations. 

• Day 3: preseiitations/discussions on gender 
inequalities in education and training, and hew 
to rtm a regional equal opportunities progrannne 
in schools; 

Q Video, films, production of materials, 
posters, etc. continued during the 3 days. 

A 1-day follow-ip soninar was organised two 
months later. One-day workshops: were also 
organized for parents associations, social 
workers and others. 
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Action 

Ihe aim was to change ecSucational structures as 
well as teadiers* behaviour and practice* A 
regional walking groip was responsible for 
policy, ooordinaticn of activities, producing 
material and disseminating results. 

Activities incdiided : 

• the organization of work e5q)erience 
placements in norHxaditional fields; 

• setting vip metii^s t^.th wmen in non- 
treditional oocipaticns and the dissemination 
of a "directory of resource wocaen"; 

• the reorganization of sane parts of existing 
vocational education courses; adaptation of 
admlGsicn criteria for sane technical education 
cGursas; and setting vp re--tralning in hi-tech 
oocipaticns for girls with clerical qualifica- 
tions* 

A Renne Uhiversity sbo^ examined the training 
and enplqyment of girls in three key sectors; 
textile, services and electronics* 

Seven working grocps met, monthly, ' local 
level, and cnoe or twice a year at regional 
level, to monitor the follcwip of the woiic- 
shops* In return for receiving regional finan- 
cial s u pp ort , the grocsps undertook to produce 
and disseminate material on their work* 



Example of classroom activity 

A careers education module was developed for 
use in the second year of spnondaty school 
\*en educational choices af fectlrg future 
careers are made in French schools* 

The module was aimed at intensifying pupils' 
self-awareness, and their consciousness of 
sex-stereotyping* Ihe module was arranged in 
four parts, starting with the pcpils' views 
abcut, and e>5)ections of, their lives and ocn- 
cluding with practical work outside the school, 
interviewing adult workeis, visiting firms and 
looking at training opp or tunities* 

Other school-level activities developed by the 
programme included su^(estions for drama acti- 
vities, art-vrork and e dilbitiorr^, and a role- 
play of a •conseil de classe* (year^teachers* 
groip) * 
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Further inf orrotion 



Oontact address 



EEURI-EEIES Is available (in French only) fron 
the address belo^r* 



Mbfi* Joslane Ballouard 



See also Innovations : 

31 : Ihe "Wiy not ccunse - Ireland 



C«I«0« Bosmes^-sud 
1, goal Dujardin 
F - 35000 REHNES 



Tel* 33 - 99 63 14 22 



34 5 Bgpal Oppcartunities Prograracne - 
Manchester* 



Are voa cn our llat ? If you already recoivi our uaterlal regularly wo will send yxja ••Imovatlcno" autcmatl c ally aa they ara 
published. If you arc not cn our liflt, ploasa writa in to have your nana rogiatored. Ycu will reoolv» then cur Publicatkti 
list and ortter foai. All aatarial is tree of charga. 



"inntymticm'' i« a «erifi« about new davelopnonto In tha field of ycung people»g transiticn froa educatlcn to adult and working 
life. DOC: 08FF67EK. Brussals, October 1987. 
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EUROPEAN COMMUNITY 



ACTION PROGRAMME 

TRANSITION OF 
YOUNG PEOPLE 



Q/1 'Q"7 FROM EDUCATION 
O/ TO ADULT AND WORKING UFE 

EQUAL OPPORTUNITIES PROGRAMME 

K /I A Kir^ U CCTC D rKOGRAMME INFORMATION OFFICE 

IVIMI Nlv^riL::^ I rrv ifaplan bruxelles 

SQUARE AMBIORIX 32 • B • 1040 BRUXELLES 

TEL 02 • 2307106 



In 1980, Manchester beg^n to^set vp a city-vide network ^ma progremiae to pratote 
and si?3|X3rt gender equality activities in schools, colleges ani the city's aJa- 
cation administraticn. Bie aim is to incorease ani iffidntain'oonnitiaent at all 
levels. Schools in the EXiropean Transition Erogranme pilot project in Manchester 
have played an active part in it. 



Why a city-vide procfranroe ? 

In Manchester, the aim of the city's policy and 
wide^anBad action progr a iane on gender equality 
is to change attitudes and broaden horizons. It 
reflects the view that the role of the sdyxjils 
in this area cannot be seen in isolation from 
society at large, where discriminatory prac- 
tices are firmly and subtly entrenched. 

"Parents, teachers, politicians and administra- 
tors should be absolutely clear from the outset 
that the aim is to broaden the perstxial, edu- 
cational and vocational horizons of all the 
schools' pupils so that they are not l^tnl ^^ by 
an indivijdual*s sex". 

Ohe programae ^tfas started in 1980, to liwesti- 
gate, monitor and counteract sexisQ in the 
structure and attitudes of the teaching force 
and. the educational administration, as well as 
in the schools. In 1983, secondary schools ta- 
king part in th3 Manchester pilot project in 




Young %x»an on a vorsticnal *^taster^ ooutm at a farther 
Bdhacation Oollege* 



the European Oouoaunity ProgransLa on the tran- 
sition of young people frcm education to adult 
and working life, began to Incorporate anti- 
sexist ectivities into other \W3.ic th^ were 
starting on guidance, curriculuci development, 
teacher training, etc. to impirove their transi- 
tion pOTvision. 
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How the proca' a mtte develcoed 

1980 

Start of the city-vide review of the curriculun 
in eOl sdxxDls. 

1981 

PublicaiJm of the report "Sex-stereotyping in 
Schools" containing statistical information, a 
curriculm critique and guidelines for good 
prsddoe in secondary schools. 

1982 

Teachere guidelines for good practice in gender 
equality sant to every secondary sdiool teacher 
in Manchester* In^>dctor nasied with special 
responsibility for gsnder egiiaLity. 
Heacls of sdvxfls and college asked to ncminate 
a meober of staff to oo-oocdinate schcol policy 
cn seac-sterec^liyping* 

1983 

Organifl&tk** of aiece staff into District 

;rjs to BtvLV^ idaas on good practioa; estab- 
lish resource? J:dser.? Bcnibar aT>ti-sexlst c^cti- 
vities? and Identify oxx>^ Ic^c cor^xx^i* 
1984 

Publlcaticn of a newsletter »H.A*G.A.S.I.N.E" 
(l^femdiester Agair^^t Stereotyping in Bducatjon) 
as a networlcing and informticn tool. 

1985 

Equal Opportunities Dhit (task-forcs) estab- 
lished by the City CJcuncil 
19S6 

Women's Bducaticn Crocp established; presented 
a major rt^xirt to the Manchester B^jjcation 
Occsnittee. 



School activities t exaitiples 

Girls' Days : used periodically by schools to 
proBaote positive images of wanen in traditional 
ard non-traditional activities. 

Assertiveness trainincf : for wanen teachers and 
girls, using, e.g. role reversals, to hi^ic^ht 
inequalitites, differeivxs of outlook. 

Anti-sexist woricshops for men : to examine 
attitudes among teachers and students, and 
raise consciousness throo^ role-play. 

Sexism awartaness courses : addressed to boys 
and girls, presentii^ case-studies and inform 
mtion, and ccoparlng the situation of woaen in 
different occipations. 

Sdir ol-based an ? LLvsis of curriculum materia3.s : 
ming Jji-servioe training techniques to analyse 
mafcarlals in vise in sdx>s\>ls. 

r^jsplays of posters/^icturen challencrlrxr ste- 
reotvrtes : using materials fron the Equal 
Cfportunities Ootnmission shcwir^ men and wanen 
in nca>-traditional occupations. 

Su pporlVinformat^ o TVln-servic e t: .ing 2 pro- 
vided fay tha Ifendiester Education Developijent 
Ser^iices. 

Inter persc ml skills courses for wonen teachers 
to help wcmen to be well-informed and assertive 
on gencler equality qiaestions. 
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Dgvelopment work by the EC project schools 

Sincfle-sex courses In colleges and vocational 
6ep^octaersts. 

Familiar jsa tion and taster courses to provide 
girls with esq^erience of non-traditioral acti- 
vities, to change attitudes and build confi- 
dence. 

"Neutral courses" , i.e. special attention is 
padd to ensure that boys and girls participate 
on an equal basis without pre-oonceived ideas 
of "boys* acti';ities" and "girls' activities". 

Guidance vMch pronotes positive attiti'des and 
s u pport'^ boys and girls wanting to follow non- 
traditional course choices. 

Use of cctnmanitv plauements gives girls and 
boys practiced q^portunities to try out ixan- 
traditional roles and stresses the value of 
traditional waoen's work* 

A video for inothers and daughters is beir^ pro- 
duced, in different ethnic minority languages 
on "What does Gender Equality Mean?" 

A roster > produced In the project shows a col- 
lage of photographs of ycxmg people Involved in 
ccranunity placements, work e>?)erience, college 
links, etc. All photographs conmunicate the 
message of equal opportunities in its widest 
sense : race, gender and disability, Biis is 
being circulatied around the city and ootside* 



A check-list for school-levrel action 

1* Monitor option choices, i,e, pcpils* 
dioioe of "option" subjects, 

2. Carry out a survey of attitiries on the 
career e}$)ectations of pupils. 

3. Ffiview syllabuses and resources for 
examples of sex bias. 

4. Examine sdVDol organization for sex bias. 

5. To strengthen girls' participation in nc*!- 
txaditional areas, introduce single-sex groups, 
taster courses, or establish a core currlculm; 
invite visiting Q)eakfirs from non-traditional 
occipations; provide in-service training. 

6. Produce a policy on equal opportunities; 
lir-olve staff In it:s production, and pn5)ils in 
its luplementaticn. 

7. Anti-sexism should feature in the currlcu- 
lm froa the first year onwards. 

8. Raise awareness of all teachers to gender 
issues. 

In Manchester, equal opportunities is seen as 
the responslbUlty of all t:eachers, not just 
those involved with careers education or per- 
sonal and social develcpment, etc. A pack of 
materials called "Genderwatch" was sent to all 
schools in the city so that all teachers could 
be Involved in evaluatirg their own practice. 
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1^ future 

a>e Manchester pi 'ogr ffl' . iuft is pl«uT3ied to develop 
in these ways : 

• A video will be produced for parents on 
future work patterns In saxLety wd the need to 
challenge sterotypes. 

• Short In-servioe training courses will be 
offered on •Vocational Erqaratlcn and Gender 
Bgjiality^* 

• Anti-sexist initiatives in secondary and 
tertiary education will be monitored and re- 
corded. 

9 Regional Staff Developnent Programnes on 
BgEoal Cpportunties in 14-19 Edixaitlcn are plan- 
ned. It is hoped that Manchester will be invol- 
ved in thou* 

• Tessa of teachers aszy be Invited to write 
reports on differen t is&jea C!:noemad with 
gender eq^tsality. 

• Dlstanoe personal study materials are be- 
ing prepared to help young Asian wctnen facing 
transition. 



Further infornvatlcn 

Copies of MftGASINE (nefwsl jtter) , poliqr paper, 
and other materials available, in English only, 
froa the Project. 

GENEEH^MXa teachers-awareness materials pack 
avzdlable in Ehglish only, frcn SCDC, ^GMooabe 
House, 40 Nbttir^ Hill Gate, London (£3.50) . 
Action Hanflbock : how to implesnent gender 
equality : IFAFIAN, Brtissels, October 1985. 
See also other Innovations on gender equality 
action : 

33 : Bcjualising opportunities for girls - France 
35 : The »*Girls' Rxgrarane" - Castlendlk, Glasgow 



Ctentoct address 

^rthy August 
TransitiorVACS Project 
Kanchester Palytechnic 
Elizabeth Gaskell Site 
Brook House 
&thers2^ Poed 
G.B. - Manchester H13 COA 
1^1.: 44 (61) 224 9600 



Are vou cn our list ? If yoi clwady r«odlvi our swterial rogularly w» wlU oem you "Xttrvationa" aaitcnatlccOly tm thoy tra 
published. If you are not on oar list, plaeuM urlta In to bsv« ycur nsaaa tvqistmd* You will roooiva then our IVibllcatlon 
list and cxdsr fa»« All uitttrlal Is fro* of ch&i^i. 



"^ Tyy^ tiCT^* is & sertos about nev dmlcpnants in ths fltld of ycmj poc{>l«*s tranftitlcn trm odkxatijon to adiat and working 
Uf«. ooc: 06FP67ZH. Bcusaals, October 1987, 
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35 '87 

THPgIRLS' PROGRAMME" 
- CASTI FMII Gl ASGOW 



ACTION PROGRAMME 

TRANSITION OF 
YOUNG PEOPLE 

FROM EDUCATION 
TO ADULT AND WORKING UFE 



PROGRAMME INFORMAHON OFFICE 
IFAPLAN BRUXELLES 



SQUARE AMBIORIX 32 



B • 1040 BRUXELLES 
TEL 02 • 2307106 



lha *H^l8* PrognxsiDa^ developed in the Castlenilk EC prqjec± (UK 28) Is a 
5 X 1-hour oourm deGisp:>Qd to rzdse the awareness of 14-15 yeai><xLd girls to 
sex^-stereot^ing and its effects on wcnen's chaloe of jobs and training. 



In all European ccxintries girls are still ma- 
Idng traditional educational and vocational 
d^ioes, de^lte legislation and provision aim- 
ed at equality of cpportunily. Positive action 
needs to be pushed energetically at all levels 
of education, to raise awarenesss and to en- 
ocurage girls to mate full use of the. oppor- 
tunities offered to than. 




"Moald you li)ca to do ay jcb?« 



Without positive action by schools, girls con- 
time to sake traditional choices* In one of 
the cxxipcehensive secondary schools (age 11-18) 
in Gsstlcsnilk (GOLasgov, Scotland) a specizH 
ocurse, •*lhe Girls' aogranme**, vas written and 
lased vith groups of 14-15 year-old girls. 

A i^^ecial course was necessary because it was 
felt in this school that It vas the only way to 
Introdifcoe the question of sex-stereotyping into 
the ourriculua. 



Ohe target age-grocp (14-15) was chosen because 
at this age girls are able to grasp the subject 
natter aid hav© already begun to think about 
roles in their family, and malc/f etnale roles in 
©arriage, child-rearing and jobs. 

65 girls participated in the first course which 
took place in Itay 1986. 
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pgvelCTment and orofanizaticn 

Bie course is tau^t in 5 sessions, each of 1 
hour, Ohe material was written by 6 teachers, 
with a project staff menber in charge of organ- 
isation. Pcprifl are withicawn froa their nonnal 
lesscro for it. !Iba teachers teadili^ it were 
chosen for their interest in the issue, not be- 
cavtse of the subject they taught. 

The basic teachinj strategy is to present 
stiflulus material, fdllowBd by small-grocp 
dij9Citf;Hion; teachers act as prccopters and 
stiBUlators, not as lecturers. Ohe stiitulus 
material, at tiie beginning of each session, 
enxurages the perils to define, handle and 
thitdc about the ideas presented to them. !Zhen, 
they »ovB into saall-grocp discussion, with 
teachers acting as prctcpters. 

aha course is tau^ in single-sex grtxps to 
avoid boys dcciinatix>g the discussions, and pre- 
vent boys and girls fron adopting rigid stereo- 
typical positions. 

Bie ocn t e n t of each session nodule is described 
in the following sections. 



Session 1 : Children and teenagers 

S timulus material : Video "S€>dsm follows ycu 
all your life" (availability see belcw) . 

Discussion questions i Are boys and girls 
treated differently? At school? 3y parents? 
In the toys they zxe offered? 

Are girls and boys expected to play with dif- 
ferent toys as children? ^hat effect does this 
have? 

Do teenage girls usually have different leis- 
\jre activities frcm teenage boys? Why is this? 

Do primary EdxxUs treat boys and girls dif- 
ferently? What effect does this have? 

Do secondary schools treat boys and girls dif- 
ferently? Wat effect does this have? 

Are boys and girls expected to boiave in dif- 
ferent by parents? What effect does this 
have? 

Are boys and girls expected to do different 
housdiold -^cbs? What effect does this have ? 



54 



Session 2 : The family 



St±m3ltis material : two short plays written & 
produoed by the school (Housework 1900-1986; 
rnci Resolving Family Conflicts) . 

Discussion questions : Why mi^t mothers 
refuse/agree to do the washing vp? 

Why mi^ the father refuse/agree to wash the 
dishes? 

Why mi^xt the son refase/agree to wash the 
dishes? 

Wly mic^ the dau^iter refuse/agree to wash 
the dishes? 

What woald you lUc2 your partner to do in the 
hooa in respect of household jobs? 

If you and your partner decide to have cMld- 
ren hov wculd you as parents bring them vp7 



Session 3 ; Ohe media and women 



Stimulus material : Recent issues of popular 
teenage girls magazines are used to discuss 
Images of woaen presented by the media. 



Sessions 4 & 5 : Wculd vou like to do these jobs? 



Tm sessions on this topic are included be- 
cause they are so popular with the girls. 

Stimulus material : 6 wcraen in rton-traditional 



jobs (electrician, mechanical engineer, taxi- 
driver, anfailanoe driver, polioewonan, trade 
vrdxxx official) are invited to the e<±oo1. 
They join the small discussion grcn^js and chat 
informally to tte girls about their work, 
dealing with questions such as : 

Why did you decide on your job? 

Hew did you get the job? 

What does it Involve? 

Do any other wanen work with you? 

What's it like betr^ the only/one of a few^ wo- 
men? 

How did ycur parents and frlenSs react to your 
jcto? 

Have you ever felt like giving up? 
What was your worst mcment? 
Have you any regrets? 
Why do you like it? 

Hew win the job fit with marriage/having 
children? 

What advice would you give to girls golm into 
that job? 

What are the wages and proiotlon prospects 
like? 
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^ successful vas th e Girls' Programme? 

• Goierally, tho progreonme was a eoccess in 
maintaining pipils' interest. Many of tbe 
pupils would have liked jjore tisoa to talk 
with Joore wanen speakers abcxit their noai- 
traditional jobs. 

• 92% of the pupils thou^ that the cxxnrse 
was worth doing; 90% thou^ it shaild have 
been longer. Over half the girls had talked 
to their parents about the programoe. 15% of 
the girls asked for work €}?5erierioe placesaentfi 
in norHacaditicnal areas. 

• Many f ouni it difficult tc- Identify with 
the session cn "The Family" ("wa can*t cJiange 
attitudes in our families : our parents wcn«t 
listen to its") . 

• Future versions of the coarse will incdude 
topics cn waaan's well-being znA health; 
jcbsharing; child care; and early sarciage. 

• Ibe prograsme will be offered to bcys-chly 

in the 15-16 age range. Developing a 
Boys* Ptx>gr«itiT^ is seen as an inportant next 
stage, shewing hew boyb are disadvantaged by 
sex-stcreot^ing, for exunple, in personal 
relationships, entry into the caring profes- 
sions and relationships with ciiildren. 



Materials available 

me "Girls' Prcqramoe" - general descripticn. 
Schedule of sessions. Information for staff. 
Foot pupils' booklets for sessions 1 and 3. 
A conversation across the years (session 2) . 
Evaluation report. (All in English only) . 
•^Genderwatdh" teachers-awareness materials pack 
(in English only) : fxxm SCDC, Newoonbe axise, 
40 Ifotti^g Hill Gate, Icndon (£3.50) . 
"Sexism follows ycu all your life" : video, 
available fron Equal CRxartunities Ocnmission, 
141 Wfest Nile StreetpGB - Glasgow Gl, Scotland 
(free). 

See also rnncrvations : 

33 : Eguaiising CHpocfcunities for girls, France 

34 : Equal CjBportunities ErogranEne, Ifenchester 
36 : Work ejiploration centre - Dublin, Irelzaxl 

Oontact ada r ess 

Castlemilk EEC Project 

Project Ooordina^jor Ms. E. Lennie 

Glenwood Secondary School 

147, CastlQflilk Drive 

UK ^ Glasgow G45 9UG, Sootlana 

Tel* 44 (41) 634 93 67 



ATB voa cn our lijit ? If vou nlxtted/ »o*iv* our aaterlal r^ularly wa will wnl yoi "Imcwatlcno" autaatixaUy as they 
)pi^liS>ed. If you a» nci cr. our list, pleevM wriU in to haw ycwr rm* rogistar«l. Yc« will reoaive then oir Publlcatim 
List sord otdfir fact* AU aotarlAl is frM of cbargs. 




'♦Inrovations" is a strlM about iw dtev»lc?MRts in ths field of young peopls's transltlcn froa oducaticn to aAxlt and working 
life. Dcx:: oePPSTEW. nnisssls, October 1S87. 
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This paper is one in a series \diich is being produced on behalf 
of the Ocmnission of the European Ocaamnily on issues related to 
the Trarsitdon of Young People froa Education to Working and Adult 
Life. It was pr^^ared for the Oontnissian by a team enployed by 
lEAELAN, an called social research institute, based in Cologne. 
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